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Executive Summary 

Commencing in April 2012, with field research in August/September 2012, an 

evaluative research was undertaken in the Faroe Islands to gather comprehensive data 

about the extent and quality of arts and cultural education. The research analyses the 

implementation framework of arts and cultural education and identifies factors that 

influence the adoption of best practice in arts and cultural education. The evaluation 

focused on the following questions: 

1. What is being done in arts education and how is it being done? 

2. What is the quality of arts education in the Faroe Islands?  

3. What are the possibilities and challenges currently and into the future?  

 

The study looked at both formal and informal arts education that occurred in school 

and in a range of outside school programmes. The research used a combination of 

qualitative and quantitative research methods. In particular, a survey was sent to schools, 

kindergartens, colleges (gymnasiums), music schools, amateur theatre organizations and 

youth clubs. This was followed by ten days of in country research that included interviews, 

schools visits, visits to cultural organisations and focus groups. 

 

Faroese parents generally have high aspirations for their children and in many ways 

they are in a relatively fortunate position; by international standards, the schools are well-

equipped and effectively organized. The only concern is that the standard of facilities varies 

considerably from one school to the next. The Faroese school system is relatively expensive 

and while overall funds for education have steadily increased, the percentage of national 

budget spent on education has slightly fallen over recent years.  

 

Within arts education there is a mismatch between the ambitious aims expressed in 

policy and the limitations of practice in the implementation within schools. Although the 

Visión 2015, Mál og Vegir states that the Ministry of Culture shall prepare a cultural policy 

for children and young people, this has largely to date not been implemented. 

Implementation has been hampered by vague and often conflicting views of what 

constitutes good practice in arts education. There is a lack of distinction made between arts 

education, creative education and cultural education. There is a similar lack of awareness of 

the difference between, what can be termed,  education in the arts  (e.g. teaching in visual 

arts, music, drama, crafts, etc.) and education through the arts (e.g. the use of the arts and 

creativity as a pedagogical tool in other subjects, such as numeracy, literacy and scientific 

thinking. Schools need strong programmes in the arts AND artistic and creative ways to 

learn in an integrated way across the curriculum.  

 

Teachers and pedagogues are unclear about the aims and specific learning embedded 

in the arts and so learning is characterised by a series of largely disconnected projects and 

experiences where the links are not explicit for either to child or the teacher. Continuity is 

vital if arts education is to have an impact. Although most schools offer a mark or grade for 

arts and craft, strategies for assessment and evaluation within arts education are limited. 

Professional development is needed in this area so that teachers can track student learning 

and monitor the quality of programmes. In particular, it is important that all learning, but 
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especially learning in the arts, culminates in high quality presentations. It is vital that arts 

education is of a high quality. Process and product should be clearly linked and currently 

ǘƘŜǊŜ ƛǎ ŀ ƭŀŎƪ ƻŦ ŦƻŎǳǎ ƛƴ CŀǊƻŜǎŜ ŜŘǳŎŀǘƛƻƴ ƻƴ ǘƘŜ ƘƛƎƘ ǉǳŀƭƛǘȅ άǇŜǊŦƻǊƳŀƴŎŜέ ƻŦ ƭŜŀǊƴƛƴƎΦ 

Passive arts and cultural education (such as seeing a performance) are valuable but should 

ƴƻǘ ōŜ ǳǎŜŘ ŀǎ ŀ ǎǳōǎǘƛǘǳǘŜ ŦƻǊ ŎƘƛƭŘǊŜƴΩǎ ŀŎǘƛǾŜ ŎǊŜŀǘƛǾŜ ǇǊƻŎŜǎǎŜǎ ŀƴŘ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŦƻǊ 

children to be performers and artists. 

 

Arts and cultural education should be a compulsory and valued part of every school and 

kindergarten year. Children in the Faroe Islands have less time than the international 

averages in the arts ς both as an absolute measure and as a proportion of other school 

time. Allocation of time to arts and cultural education is not evenly spread across the school 

years. Inadequate sequential time is given to the arts to enable aims to be achieved. It is 

vital to have arts and cultural education in all levels of secondary school as this is when the 

critical and performance language of the arts is developing and the impact of the arts is 

realised. As the school day is relatively short, there is considerable scope for school 

buildings to be used flexibly in the delivery of a range of after school culture offers. In this 

regard, individual schools and teachers have considerable flexibility in how they work but 

there tends to be greater levels of flexibility in smaller schools.  

 

In terms of accessibility, the Faroe Islands has low levels of immigrant children and 

children with special educational needs are catered for within the general provisions. Pupils 

in some rural and isolated locations have less access to culture due to the cost of transport 

and time taken to get to venues, but a number of cultural events do occur in these more 

isolated areas. There is some evidence that there is social and cultural pressure against 

boys in some communities being encouraged to participate in some art forms, though these 

stereotypes are being actively challenged. 

 

There are generally enough teachers to match demand, though it is harder to find 

teachers for more remote schools and for music. Most teachers in the general school (in 

most cases from year 1- ȅŜŀǊ фύ ŀǊŜ ǘǊŀƛƴŜŘ ŀǘ ǘƘŜ ƭƻŎŀƭ ¢ŜŀŎƘŜǊǎΩ /ƻƭƭŜƎŜΦ ¢ƘŜ ¢ŜŀŎƘŜǊǎΩ 

College has recently become a university faculty ŀƴŘ ƴƻǿ ǘŜŀŎƘŜǊǎ Ǝŀƛƴ ŀ .ŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜ 

and a diploma. While teachers in the music school and upper secondary college 

(gymnasium) are generally well-qualified with at least one degree and often a MasterΩǎ 

degree, generalist teachers generally lack sufficient training to implement quality arts 

education and creative learning in the compulsory school. Teacher confidence and 

expertise to teach arts and cultural education is low particularly in the primary school. A 

number of professional development opportunities are provided for teachers and are 

popular but tend to focus on acquisition of arts skills rather than broader cultural or 

creative education.  More connections could be made between the various providers of 

professional development (including the evening school) as postgraduate education is not 

generally accessible to teachers that are in full-time employment with teachers tending to 

need to go to Denmark or further afield to undertake study in arts education. Arts and 

cultural education in schools need the support of a determined, passionate and inspiring 

school leader. 
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The voluntary sector including sports, churches, gymnastics, scouts local bands and 

others provide after school programmes that often include the arts and crafts and outdoor 

activity. Young people in the Faroe Islands appear to show considerable initiative in 

developing their own activities where none exist and to use online and other sources to 

ΨǎŜƭŦ-ǘŜŀŎƘΩ ǿƘŜǊŜ ǇǊƻƎǊŀƳƳŜǎ ƻŦ ŀǊǘƛǎǘic activities are not available. There is evidence that 

outside of school, children and young people are engaging in a lot of self-generated arts 

learning and participating in online communities and locally developed experimental 

approaches. In addition to the informal sector, the Faroe Islands has an extensive system of 

local and national government funded after school music schools. There are also a small 

number of private options are also available for after school including dance in gymnastics 

(mainly girls) and private music lessons. Attendance at music schools is comparatively low 

while demand for lessons is very high and there are long waiting lists to get into most 

instruments in the music school. The curriculum of music schools is generally based on 

classical music and traditional one-to-one instructional approaches. 

 

Apart from the Listaleypurin programme that brings artists into schools, there are very 

limited examples of partnerships between schools and artists in the Faroe Islands. 

Partnerships need to be initiated between the various agencies working in arts and culture 

and the schools. Developing longer term partnerships takes time, sharing and resources 

and so more on-going partnerships between the education and school sectors need to be 

embedded within policy and practice. In particular, consideration should be given to 

partnerships with industry and the broader creative community as creative industries 

contribute to the economic growth, identity and appeal of the Faroe Islands. 

 

Cultural Centres and museums provide programmes for children and there are 

examples of good practice in museum and gallery education. Yet the educative role of 

museums ǘŜƴŘǎ ǘƻ ōŜ ǳƴŘŜǊǾŀƭǳŜŘ ƛƴ ŎƻƳǇŀǊƛǎƻƴ ǘƻ ƻǘƘŜǊ ŀǎǇŜŎǘǎ ƻŦ ǘƘŜ ƳǳǎŜǳƳΩǎ 

functions. Children from more isolated locations tend to come to cultural institutions once 

a year of less. Consideration should be given to providing subsidies from more isolated 

schools to attend central cultural institutions or to provide subsidies to the cultural 

institutions to morŜ ŦǊŜǉǳŜƴǘƭȅ ΨǘƻǳǊΩ ǎƻƳŜ ŜƭŜƳŜƴǘ ƻŦ ǘƘŜƛǊ ŎƻƭƭŜŎǘƛƻƴǎ ƻǊ ǇŜǊŦƻǊƳŀƴŎŜǎΦ If 

more regular contact between the education and culture sectors is achieved, educational 

programmes in museums and galleries need to be regularly reviewed and revitalized so that 

they can inspire repeat visitors. Concurrently, teachers need more professional 

development in how to use museums in educational programmes so there is greater 

integration between the school curriculum and the programmes offered in the museums. 

 

While the creative industries form an important and expanding part of the Faroese 

economy, this fact has not been taken-up in actions at all levels of education, including 

professional education. Data collection in this economic sector is almost non-existent. 

There are no figures or information available about the scope and nature of the creative 

industries. It is recommended that the creative industry is mapped to determine the extent 

of its influence in the Faroe Islands. The Faroese government needs to immediately adopt a 

more proactive stance to protecting the rights of Faroese producers and artists under the 

άtǊƻǘŜŎǘŜŘ 5ŜǎƛƎƴŀǘƛƻƴ ƻŦ hǊƛƎƛƴ {ŎƘŜƳŜέ. 
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The Faroe Islands is a beautiful country with a strong and unique arts and cultural 

heritage and contemporary creative milieu. Quality arts education can play a significant role 

in not only preserving and building the cultural well-being of the population but also in 

enhancing the overall quality of the schools. Through creative and cultural excellence, it is 

possible to build individuals for the future who are confident, capable and innovative. It is 

for achieving that purpose, that this report and its recommendations has been written. 
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Chapter 1: Introduction and overview  
 

1.1 Introduction 

Commencing in April 2012, with field research in August/September 2012, an 

evaluative research was undertaken in the Faroe Islands to gather comprehensive data 

about the extent and quality of arts and cultural education. The research analyses the 

implementation framework of arts and cultural education and identifies factors that 

influence the adoption of best practice in arts and cultural education. The evaluation 

focused on the following questions: 

1. What is being done in arts education and how is it being done? 

2. What is the quality of arts education in the Faroe Islands?  

3. What are the possibilities and challenges currently and into the future?  

 

The study looked at both formal and informal arts education that occurred in school 

and in a range of outside school programmes. The research used a combination of 

qualitative and quantitative research methods. In particular, a survey was sent to schools, 

kindergartens, colleges (gymnasiums) and music schools. This was followed by ten days of 

in country research that included interviews, schools visits, visits to cultural organisations 

and focus groups. 

 

 This research is linked to the international evaluation of arts education conducted in 

2006 for UNESCO1. To build a benchmarked set of knowledge, complementary methods 

have been used for these studies and the same framework has been applied to data 

gathering and analysis of themes to enable international comparisons to be made. The 

report is organised to mirror similar research studies conducted in Denmark, Norway and 

Iceland and to correlate with a similar study undertaken in Finland2. It is intended that in 

addition to the report emerging from the study in the Faroe Islands, that, in the future, all 

the Nordic evaluations may be combined into an overall report of the state of arts 

education in the Nordic countries.  

 

The focus of the research includes both formal and non-formal provisions of arts and 

cultural education. A very broad and inclusive definition of the arts has been adopted in this 

study and includes arts and cultural education within schools and also the activities 

completed by children in a range of after school possibilities, including music schools, 

evening colleges, churches and other providers.  

 

1.2 Scope and method 

The research was led by Professor Anne Bamford, Director of the International 

Research Agency. During the in-country study, the Norðurlandahúsið í Føroyum with Hedvig 

Westerlund-Kapnas and Rakul Thomsen providing logistical support, contextual leadership, 

translation and document and policy interpretation. The research also benefited for the 

                                                           
1
 Bamford, A (2006) The Wow Factor: Global research compendium on the impact of arts in education. 

²ŀȄƳŀƴƴΣ aǼƴŎƘŜƴΦ 
2
 A study is also planned for Sweden 
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strong support given by the Ministry of Culture and Education (Mentamálaráðið). Nám, the 

resource centre for the Ministry, translated the questionnaires, as well as translating and 

publishing the report. 

 

The research commenced in May 2012 with a survey to all schools, kindergartens and 

music schools in Faroe Islands. This was followed in August 2012 with a series of 

observational visits to schools and cultural organisations in the Faroe Islands. The data 

gathering was completed in September 2012. In total, 150 people (n= 150) were 

interviewed and/or participated in focus groups and 28 schools and organisations were 

visited. The interviews involved 82 adults and 68 pupils. A total of 64 surveys were 

completed, 56 from schools and kindergartens, 8 from music schools and after school 

centres. 

  

The participants came from all stakeholder sectors and included local and national 

officials, politicians, school principals, teachers, cultural coordinators, industry 

representatives, professional associations, cultural institutions (museums etc.), evening 

colleges, students, artists and teacher educators. An internet or hard copy survey was sent 

to all schools ς including to kindergartens and the music schools ς to gather quantitative 

data (N = 64). A total of 64 surveys were completed. The response rate for kindergartens 

was 25%, for primary schools was 68% and for upper secondary schools 100% and 67% for 

vocational schools. 

 

The field research was conducted in nine kommuna (municipalities) of the Faroe Islands 

and through a matrix it was ensured that a diversity of types of schools and institutions 

were covered as part of the data collection. The research used a range of methodologies 

including: 

¶ Document analysis (including curriculum documents) 

¶ Survey for quantitative data 

¶ Interviews  

¶ Focus groups 

¶ Observations  

¶ Provisions for electronic submissions by email  

 

The scope of the study included a comprehensive sample of formal school provisions 

for young people between the ages of approximately 3-20 years and also incorporated non-

formal cultural offerings that directly intersected with the specified target group (including 

a range of after school offers). 

 

A detailed evidence-based analysis of arts and cultural education resulted in the 

production of this published report, an executive summary, and initiated discussions. 

 

The appointment of two in-country researchers to work as collaborative members of 

the research team for the duration of the project ensured that - while the study could be 

conducted in an independent and unbiased manner - the methodology and analysis could 

benefit from local understanding. The Norðurlandahúsið í Føroyum was ǊŜǎǇƻƴǎƛōƭŜ ŦƻǊ Ψƻƴ 

ǘƘŜ ƎǊƻǳƴŘΩ ǇŜǊƳƛǎǎƛƻƴǎ ŀƴŘ planning, meetings, agendas, itineraries, accommodation and 
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visits, and to form the agreed research plan. Document translation during the research was 

conducted by Norðurlandahúsið í Føroyum, while the questionnaires and the final report 

were translated by Mentamálaráðið. 

 

A small group (N= 10) ƻŦ ΨŎǊƛǘƛŎŀƭ ŦǊƛŜƴŘǎΩ ǿŜǊŜ invited to comment and respond to the 

report in its draft state.  

All research data remains protected as per international data protection protocols, 

though given the small size of the Faroe Islands it is not possible to assure anonymity.  

 

The aim of the research was to highlight salient, transferable and overarching themes, 

not to comment on the success or otherwise of particular cases or specific schools, 

individuals, groups or organisations. As far as possible, actual quotations have been used to 

evidence the analysis made. While quotations used are exact quotations from a person, 

they have been included where they represent a more widely expressed view. Where 

contradictions of evidence occur, these have been highlighted and the range of opinion on 

a topic is represented. 

 

Each section begins with a summary of the key findings of that particular topic, theme 

or issue. When reading the report, where points are particularly pertinent to particular 

levels or types of schools or institutions, these have been specified and it is clearly indicated 

the level or school type to which the comment refers. If a comment does not specify the 

type of organisation or school, it can be assumed that this comment refers as a general 

point to all situations or generally within the field of education and/or culture. 

1.3 Definitions of terms 

According to official documents, the area referred to as arts education curriculum 

(námsætlan) includes: 

1) Music (tónleik) ς instrumental learning, singing and music theory and 

appreciation 

2) Visual arts (myndlist) ς mainly drawing, painting and ceramics, though 

printmaking and other art forms may be included 

3) Craft (smíð) ς wood work, metal work, glass art, plastic material 

4) Textiles (hondarbeiði) - sewing, knitting, felt making, weaving, wool craft, 

embroidery 

5) Cooking (matgerð)- and home economics (heimkunnleiki) 

Each of these curriculum areas tend to receive dedicated timetabled time within the 

school day in most years of the elementary school and in the early secondary years, though 

the pattern of offering can vary from school to school, it is typical that around two hours 

per week of curriculum time is given. It is common practice to operate these arts areas on a 

rotational basis. For example, a pupil might do one hour per week of cooking and craft for 

six weeks and then move onto doing visual arts and music. Many schools divide the class in 

half for the arts and so class size is generally around 12-15 pupils for the arts. Some schools 

have specialist teachers, while in most cases, the arts teacher is a generalist teacher with 

some interest or skills in a various arts area (in addition to their other subjects). 
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At the gymnasium (senior secondary school or college) level pupils may have the offer 

to be able to choose an arts subject through to their final exam level. This is generally only 

available in music. 

Drama may be included as a method in language learning. Some schools also have 

ŀƴƴǳŀƭ ΨƳǳǎƛŎŀƭǎΩ ƻǊ ǎŜŀǎƻƴŀƭ ΨǇƭŀȅǎΩ ς such as Christmas plays or plays in festivals.  

Dance is included in gymnastics while the traditional chain dance (føroyskur dansur) is 

generally taught in Faroese language and culture lessons.  

New media, film and photography may be taught as stand-alone electives or choices for 

the pupils. There are also some pǳǇƛƭ ΨŎƭǳōǎΩ ƛƴ ŦƛƭƳ ƳŀƪƛƴƎ. Festivals, circus and computer 

games are undertaken but usually as part of recreation. Similarly, watching movies is a 

common recreation. Girls may partake in knitting clubs (a traditional social knitting group 

involving crafts and cooking in the home called bindiklub). 

{ƻƳŜ ǎŎƘƻƻƭǎ ƻŦŦŜǊ ΨǘƘŜƳŜΩ ǿŜŜƪǎ όǳǎǳŀƭƭȅ two to four times per year). During these 

weeks, the usual school timetable is suspended and pupils undertake integrated study 

related to a theme of inquiry. Creativity is often a key part of these theme weeks and 

occasionally such a week might culminate in an exhibition or performance. 

1.4 Historical and political context 

 

The following section overviews the political and policy context for arts and cultural 

education in the Faroe Islands. The purpose of this is to highlight the salient factors that 

have formed and continue to shape policy and practices in the Faroe Islands.  

 

Located in the north Atlantic Ocean, 300Km from its nearest neighbour, the Faroe 

Islands are comprised of 18 islands - stretching from Enniberg in the north to Sumbiar 

Steinur in the south - with a total land mass of 1.400 square kilometres with a population of 

48.778 (according to the 2007 census). The birth-rate in the Faroe Islands is the highest in 

Europe.  The average temperature in summer is just above 12 degrees Celsius and in winter 

around three degrees. There are 30 municipalities (Kommunur) in the Faroe Islands. 
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The first settlers are thought to have been Irish monks arriving on the islands in the 

middle of the seventh century (600-700AD) although possible revisions of this history 

suggest that perhaps there were inhabitants before this time. Around 100 years later (and 

more documented) Norwegians settled in the islands and brought the Viking-Age 

developments that led to the islands becoming a central part of the Viking settlements 

along the coasts of the North Atlantic and the Irish Sea. The Viking settlers established their 

own parliament in the Faroe Islands and the islands became part of the Norwegian 

Kingdom in 1035.  

Christianity was the proclaimed religion for the Islands around the turn of the last 

millennium (1000AD). In the 16th century (1500-1600) King Christian III introduced 

Lutheranism to the Islands replacing Catholicism. Even today, almost everybody in the 

Faroe Islands is Christian. The Faroe IslandsΩ ǇƻǇǳƭŀǘƛƻƴ ƛǎ 84% Lutheran. 

 
 

  In 1709 the islands became controlled by the Danish central government and in 1816 

the Faroese parliament was abolished and replaced with a Danish judiciary in which Danish 

was introduced as the main language and Faroese (the original language) lost ground. The 


















































































































































































































































