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Executive Summary

Commencing in April 2012, with field research in August/September 2012, an
evaluative research was undertaken in the Faroe Islands to gather comprehensive data
about the extent andquality of arts and cultural education. The research analyses the
implementation framework of arts and cultural education and identifies factors that
influence the adoption of best practice in arts and cultural education. The evaluation
focused on the folwing questions:

1. What is being done in arts education and how is it being done?

2. What is the quality of arts education in the Faroe Islands?

3. What are the possibilities and challenges currently and into the future?

The study looked at both formal and imfoal arts education that occurred in school
and in a range of outside school programmes. The research used a combination of
qualitative and quantitative research methods. In particular, a survey was sent to schools,
kindergartens, colleges (gymnasiumsjusic schoolsamateur theatre organizations and
youth clubs This was followed by ten days of in country research that included interviews,
schools visits, visits to cultural organisations and focus groups.

Faroese parents generally have high aspirations for their children and in many ways
they are in a relatively fortunate position; by international standards, the schools are well
equipped and effectively organized. The only concern is that the standaatibtfiés varies
considerably from one school to the next. The Faroese school system is relatively expensive
and while overall funds for education have steadily increased, the percentage of national
budget spent on education hatightlyfallen over recenyears.

Within arts education there is a mismatch between the ambitious aims expressed in
policy and the limitations of practice in the implementation within schools. Although the
Visién 2015, Mal og Vegstates that the Ministry of Culture shall pregaa cultural policy
for children and young people, this has largely to date not been implemented.
Implementation has been hampered by vague and often conflicting views of what
constitutes good practice in arts education. There is a lack of distinction betdeen arts
education, creative education and cultural education. There is a similar lack of awareness of
the difference between, what can be termed, education in the arts (e.g. teaching in visual
arts, music, drama, crafts, etc.) and education throtlgharts (e.g. the use of the arts and
creativity as a pedagogical tool in other subjects, such as numeracy, literacy and scientific
thinking. Schools need strong programmes in the arts AND artistic and creative ways to
learn in an integrated way acrodset curriculum.

Teachersand pedagogueare unclear about the aims and specific learning endsed
in the arts and scelarning is characterised by a series of largely disconnected projects and
experienceswhere the inks are not explicit for either to chiilor the teacherContinuity is
vital if arts education is to have an impaéithough most schools offer a mark or grade for
arts and craft, strategies for assessment and evaluation within antsagthn are limited.
Professional development is neededtltis area so that teachers can track student learning
and monitor the quality of programmesn particular, tiis important that all learning, but



especially learning in the arts, culminates in high quality pregems. It is vital that arts
education isof a high quality Process and product should be clearly linketl currently
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Passive arts and cultural education (such as seeing a performance) are valuatieudddt
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children to be performers and artists

Arts and cultural education should be a compulsory and valued part of every safwol
kindergartenyear. Children inthe Faroe Islands have less time than the international
averages in the artg both as an absolute measure and agraportion of other school
time. Allocation of time to arts and cultural education is not evenly spread across the school
years Inadequatesequential time is given to the arts to enable aims to be achiekad
vital to have arts and cultural education in all levels of secondary school as this is when the
critical and performance language of the arts is developing and the impact of thésarts
realised As the school day is relatively short, there is considerable scope for school
buildings to be used flexibly in the delivery of a range of after school culture offetkis
regard, ndividual schools and teachers have considerdlexibilty in how they work but
there tends to begreater levels of flexibility in smaller schaols

In terms of accessibility, the Faroe Islands has low levels of immigrant children and
children with special educational needs are catered for within the geneoaigions Pupils
in some rural and isolated locations have less access to culture due to the cost of transport
and time taken to get to venues, but a number of cultural events do occtireise more
isolated areasThere is some evidence that there is imb@nd cultural pressure against
boys in some communities being encouraged to participate in some art forms, though these
stereotypes are being actively challenged

There are generally enough teachers to match demand, though it is harder to find
teachersfor more remote schools and for music. Most teachers in the general school (in
most cases from year-B S+ NJ o0 NB GNIFIAYySR |4 GKSAG 20!l ¢
College has recently become a universitgultyl Yy R y2¢ GSIF OKSNAR 3L Ay |
and a diploma. While teachers in the music school and upper secondary college
(gymnasium) are generally wejualified with at least one degree and often a MaSiet
degree, generalist teachers generally lack sufficient training to implement quality arts
education and creative learning in the compulsory schd@acher confidence and
expertise to teach arts and cultural education is lowtjgatarly in the primary shool. A
number of professional development opportunities are provided for teachers and are
popular but tend to focus on acquisition of arts skills rather than broader cultural or
creative education More connectionscould be madebetween the various praders of
professional development (including the evening schaslypstgraduate education is not
generally accessible to teachers that are in-finle employment with teachers tending to
need to go to Denmark or further afield to undertake study in atsication Arts and
cultural education in schools need the support of a determined, passionate and inspiring
school leader



The voluntary sector including sports, churches, gymnastics, scouts local bands and
others provide after school programmes thateftinclude the arts and crafts and outdoor
activity. Young people in the Faroe lIslands appear to show considerable initiative in
developing their own activities where none exist and to use online and other sources to
Wa-68FOKQ ¢ KSNB LIkBGWESYANY Sai avdldble. [TikEe As &vidence that
outside of school, children and young people are engaging in a lot efjessdfated arts
learning and participating in online communities and locally developed experimental
approaches. In addition tthe informal sector, the Faroe Islands has an extensive system of
local and national government funded after school music schools. There are also a small
number of private options are also available for after school including dance in gymnastics
(mainly grls) and private music lessons. Attendance at music schools is comparatively low
while demand for lessons is very high and there are long waiting lists to get into most
instruments in the music school. The curriculum of music schools is generally based on
classical music and traditional ot@-one instructional approaches

Apart from the Listaleypurin programme that brings artists into schobkset are very
limited examples of partnerships between schools and artists in the Faroe Islands
Partnerships aed to be initiated between the various agencies working in arts and culture
and the schoolsDeveloping longer term partnerships takes time, sharing and resources
and so more n-going partnerships between the education and school sectors need to be
embedded within policy and practiceln particular, onsideration should be given to
partnerships with industry and the broader creative community as creative industries
contribute to the economic growth, identity and appeal of the Faroe Islands

Cultural Cenws and museumsprovide programmes for childrerand there are
examples of good practice in museum and gallery educatiet the educative role of
museumsi SYRa (2 06S dzy RSN f dzSR Ay O2YLI NR&AZ2Y
functions Children from moresblated locations tend to come to cultural institutions once
a year of lessConsideration should be given to providing subsidies from more isolated
schools to attend central cultural institutions or to provide subsidies to the cultural
institutionstomoS T NBljdz2Sy df & WwWiz2dz2ND az2vyS StSyByid 27
more regular contact between the education and culture sectors is achievkatadonal
programmes in museums and galleries need to be regularly reviewed and revitdizleat
they can inspire repeat visitors. Concurrentlyeathers need more professional
development in how to use museums in educational programmes so there is greater
integration between the school curriculum and the programmes offered in the museums

While the creéive industries form an important and expanding part of the Faroese
economy, this fact has not been takep in actions at all levels of education, including
professional educationData collection in this economic sector is almost -e@istent.
There areno figures or information available about the scope and nature of the creative
industries. It is recommended that the creative industry is mapped to determine the extent
of its influence in the Faroe Islandhe Faroese government needs to immediately @do
more proactive stance to protecting the rights of Faroese producers and artists under the
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The Faroe Islands is a beautiful country with a strong and unique arts and cultural
heritage and contemporary creativeilieu. Quality arts education can play a significant role
in not only preserving and building the cultural wiedling of the population but also in
enhancing the overall quality of the schools. Through creative and cultural excellence, it is
possible tobuild individuals for the future who are confident, capable and innovative. It is
for achieving that purpose, that this report and its recommendations has been written.




Chapter 1: Introduction and overview

1.1 Introduction

Commencing in April 2012with field research in August/September 2013n
evaluative research was under&k in the Faroe Island$o gather comprehensive data
about the extent and quality of arts ancultural education The research analyses the
implementation framework of arts ah cultural education and identifies factors that
influence the adoption of best practice in arts and cultural educatibne evaluation
focused on the following questions:

1. What is being done in arts education and how is it being done?

2. What is the quality barts education ithe Faroe Islands

3. What are the possibilities and challenges currently and into the future?

The study looked at both formal and informal arts education that occurred in school
and in a range of outside school programmes. The reseasdd a combination of
qualitative and quantitative research methods. particular, a survey was sent to schools,
kindergartens, colleges (gymnasiums) andsic schod. This was followed by ten days of
in country research that included interviews, schoualsits, visits to cultural organisations
and focus groups.

This research is linked to the international evaluation of arts education conducted in
2006 for UNESCOTo build a benchmarked set of knowledge, complementary methods
have been used for thesstudies and the same framework has been applied to data
gathering and analysis of themes to enable international comparisons to be riaee.
report is organisedo mirror similar research studies conducted in Denmark, Norway and
Iceland and to correlate Wi a similar study undertaken in Finlandt is intended that in
addition to the report emerging fromhe study in the Faroe Islandthat, in the future,all
the Nordic evaluations may be combined into an overall report of the state of arts
education inthe Nordic countries.

The focus of the researdhcludesboth formal and norformal provisions of arts and
cultural educationA very broad and inclusive definition of the arts has been adopted in this
study andincludes arts andcultural education withn schools and also thactivities
completed bychildrenin a range of after school possibilitiegcludingmusic schod,
evening colleges, churchasd other providers

1.2 Scopeand method

The research was led by Prefer Anne Bamford, Director ohe International
Research Agencipuring the ircountry studythe Nordurlandahusid i Fgroyum witthedvig
WesterlundKapnas andRakul Thomseprovidinglogistical supportcontextual leadership,
translation and document and policy interpretatiomhe reseech also benefited fothe

iBamford, A (2006Yhe Wow Factor: Global research compendium on the impact of arts in education
2 EYFYYYS afLyOKSyo
ZA study is also planned for Sweden




strong support given bthe Ministry of Culture andEducation(Mentamalaradido)Nam, the
resource centre for the Ministry, translated the questionnaires, as well as translating and
publishing the report.

The research commenced May 2012 with a survey to all schools, kindergartens and
music schod in Faroe Islands. This was followed in August 2012 with a series of
observational visits to schools and cultural organisations in the Faroe Islamelsdata
gathering was completed irBeptember 2012 In total, 150 people (n= 150) were
interviewed and/or participated in focus groups ar#B schools and organisations were
visited The interviews involved 82 adults and 68 pup#s.total of 64 surveys were
completed, 56 from schools and kindergartens, 8 from music schools and after school
centres.

The participants came from all stakeholder sectors and includedl and national
officials  politicians, school principals teachers, cultural coordinators, ndustry
representatives,professionalassociations,cultural institutions (museumsetc.), evening
collegesstudents, artists and teacher educator&n internet or hard copgurvey was sent
to all schools; including tokindergartens and thenusic schod ¢ to gather quantitative
data (N = 64). A total 064 surveys were completedlhe response rate fdtindergartens
was 25%for primaryschools wa$8% and for upper secondary schools 100% &t for
vocational schools.

The field esearch was conducted ifine kommuna (municipalities) ahe Faroe Islands
and through a matrixt was ensured hat a diversity ottypes of schools and institutions
were covered as part of the data collectiofhe researchused a range of methodologies
including:

1 Document analysig¢including curriculum documents)

Qurvey for quantitativedata

Interviews

Focus groups

Observations

Provisions for electronic submissidmg email

= =4 -4 —a A

The scope of the studincludeda comprehensivesample of formal school provisions
for young people between the ages approximately3-20 years andalsoincorporatednon-
formal cultural offerings that directly intersesd with the specified target grougincluding
a range of after school offers)

A detailed evidenckased analysis of arts dncultural educationresulted in the
production ofthis published reportan executive summarygndinitiated discussions.

The appointment oftwo in-country researchesto work as collaborative membgiof
the research team for the duration of the projeehsured that- while the study could be
conducted in arindependent and unbiased mannethe methodology and analysis could
benefit fromlocal understanding. Thidordurlandahtsid i FeroyumasNB & L2 Yy A A6 f S
0§KS 3INPRdzy RQ pdria, meetngs? agendas, ififikraries, accommodation and
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visits,and to form theagreedresearch planDocument translation during the research was
conducted byNordurlandahusid i Fgroyumwvhile the questionnaires and thdinal report
weretranslated byMentamahradio.

Asmall group(N= 102 T WONR & A O invited ToNdmEngnR an@respoBd\td the
report in its draft state

All researchdata remains protected as per internationatlata protection protocols,
though given thesmall size of the Faroe Islants not possible to assure anonymity.

The aimof the researchwasto highlight salient, transferable and overarching themes,
not to comment on the success or otherwise of particular casespecific schools,
individuals, groups or organisatian&s &r as possibleactual quotations have been used to
evidence the analysis madgvhile quotations used are exact quotatisffrom a person,
they have been included lvere they represent a more widelgxpressed viewWhere
contradictions of evidence occur, thehave beenhighlighted and the range of opinion on
a topic isrepresented.

Each section begins with a summary of the key findingbkaifparticular topic, theme
or issue When reading the report, where points are particularly pertinentparticular
levels or types of schools or institutioieese have been specified and it is clearly indicated
the level or school type to which the comment refers. If a comment does not specify the
type of organisation orschool, it can be assumdtat this commentrefers as a general
point to all stuations or generally within the field of edation and/or culture

1.3 Definitions of terms

According to official documents, the area referred to as arts educatiamiculum
(ndmseetlan) includes:

1) Music (6nleik ¢ instrumental learning, singing and music theory and
appreciation

2) Visual arts royndlis) ¢ mainly drawing, painting and ceramics, though
printmaking and other art forms may be included

3) Craft 6mid) ¢ wood work, metal work, glass art, plastic material

4) Texiles hondarbedi) - sewing, kitting, felt making, weaving, wootraft,
embroidery

5) Cookingthatgerd- and home economictheimkunnleiki)

Each of these curriculum areas tend to receive dedicated timetabled time within the
school day in most years of the elementary school and in the early secondary years, though
the pattern of offering can vary from school to school, it is typical that ardwadhours
per week of curriculum time is given. It is common practiceferate these arts areas on a
rotational basis. For example, a pupil might do one hour per week of cooking and craft for
six weeks and then move onto doing visual arts and musicyMahools divide the class in
half for the arts and so class size is generally arounrtis1@upils for the arts. Some schools
have specialist teachers, while in most cases, the arts teacher is a generalist teacher with
some interest or skills in a varioags area (in addition to their other subjects).

1C



At the gymnasium (senior secondary school or college) level pupils may have the offer
to be able to choose an arts subject through to their final exam level. This is generally only
available in music.

Dramamay beincludedas a methodin languagelearning. Some schools also have
yydz- £ WYdza A OF f @stch &NMhrigtds plays/dr flaysin fifstivalsa Q

Dance is included in gymnastics while the traditional chain dafareyskur dansyris
generaly taught in Faroese language and culture lessons.

New media, film and photography may be taught as stalwhe electives or choices for
the pupils.There arealsosome pizLJA f WO dzo & Restikays, cifchistaNd cofripitek y 3
games are undertaken buisually as part of recreation. Simlig watching movies is a
common recreationGirls maypartake in knitting club (a traditional social knitting group
involving crafts and cookirig the home calledbindiklub.

{2YS &a0K22fta 27F7FSNiwed foB WnSe® pesydd)] During thesalzl &
weeks, the usual school timetable is suspended and pupils undertake integrated study
related to a theme of inquiry. Creativity is often a key part of these theme weeks and
occasionally such a week might culminatean exhibition or performance.

1.4 Historical and political context

The following section overviews the political and policy context for arts and cultural
education in the Faroe Islands. The purpose of this is to highlight the salient factors that
haveformed and continue to shape policy and practices in the Faroe Islands.

Located in the north Atlanti©cean 300Km fom its nearest neighbourthe Faroe
Islands are comprised of 18 islandstretching fromEnnibergin the north to Sumbiar
Steinurin the south- with a total land mass df.400 square kilometresvith a population of
48778 (according to the 2007 censughe birthrate in the Faroe Islands is the highest in
Europe. Theaveragetemperaturein summer is just abové2 degrees Celsiwndin winter
aroundthree degrees.There are30 municipalities (Kommunur) in the Faroe Islands.
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Thefirst settlersare thought to have been Irish monks arriving on the islaimdshe
middle of the seventh century (60000AD)although possible revisions of this history
suggest that perhaps there were inhabitants before this time. Around 100 Yat@rs(and
more documented) Norwegians settled in the islands and brought the Vikieg
developmentsthat led to the islandsbecoming a central part of theViking settlements
along the coasts of the North Atlantic and the Irish Séee Viking settlers estabhed their
own parliament in the Faroe Islands and the islands becaae of the Norwegian
Kingdom in 1035.

Christianity wasthe proclaimed religion for the Islands around the turn of the last
millennium (1000AD). In the 16th century (150600) King Christian Il introduced
Lutheranism to the Islands replacing Catholicism. Even today, almost everybody in the
Faroelslands is Qfstian. The Farotsland®) LJ2 LJdz84Rcliutheah. A &

In 1709the islands became controlled by tiliEanish central government and #1816
the Faroese parliament was abolished and replaced wiffanish judiciary in which Danish
was introduced as thenain language and Faroese (tbeginallanguage)ost ground The
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